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This document combines School Self-Evaluation and the School Improvement Plan and is based on the areas covered within the Ofsted Framework.  It takes account of recommendations in the 
annual Leadership and Learning Partner Report (LLPR).  The document is designed to be a ‘working document’ with the expectation that it will be monitored and annotated regularly by the 
Headteacher (HT) throughout the year to reflect progress towards targets and to identify any risk factors or barriers to success.  The annotations will be made in red ink and will be dated.  
Reference will be made to the document by the HT as part of the HT report at Governing Body meetings. 
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Glossary of abbreviations:  
 

ARE  Age-related Expectation      HQIT  High Quality Inclusive Teaching       
ASD  Autistic Spectrum Disorder     IDM  Index of multiple deprivation 
BSW  Behaviour Support Worker     KS1  Key Stage One 
CLL  Communication, Language and Literacy   LA  Local Authority 
DHT  Deputy Headteacher      LLPR  Leadership and Learning Partner 
EAL  English as an Additional Language    NQT  Newly Qualified Teacher 
ELG  Early Learning Goal      SEMH Social, Emotional, Mental Health 
EXS  Expected Standard      SENCO Special Educational Needs Co-ordinator 
EYFS  Early Years Foundation Stage     SEND Special Educational Need and/or Disability 
GD  Greater Depth       TLR  Teaching and Leadership Responsibility 
GLD  Good Level of Development     Y1/Y2  Year 1/Year 2 
SLT  Senior Leadership Team      EMTAS        Ethnic Minority Traveller Advisory Service 
HIAS  Hampshire Inspection and Advisory Service    
HT  Headteacher        
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Objective Autumn 2019 Spring 2020  Summer 2020 

To design and 
implement a 
curriculum that 
is exciting, 
inspiring, 
engaging and 
challenges all 
learners to work 
at the limit of 
their capability 
to achieve their 
potential. 

Develop whole school understanding of curriculum and terminology 
Review the whole school teaching and curriculum intentions to 
ensure the curriculum is tailored to the needs of the children. 
Ensure all leaders can articulate the aims of the school curriculum 
Increase subject leaders’ knowledge of the unique aspects of their 
subject and the progression of skills and knowledge 
Whole school focus on developing the Intent and implementation 
for History  
Work with cluster schools to develop subject leaders knowledge in 
Science, Geography, Music and RE 
Ensure planning, teaching and learning in Maths is pitched at the 
correct level for the children. 
Planning school assemblies focussed on core values and the 
unique characteristics of our school community 

Audit teachers subject knowledge in our focus curriculum areas.  
 
Identify further CPD and curriculum development in Geography, Music, 
ICT and Science to improve class teachers’ subject knowledge. 
 
Ensure planning in focus curriculum areas develops skill progression 
across the school 
 
Review opportunities for teaching SMSC across the curriculum 
 

R
ev

ie
w

 S
IP

 P
ro

gr
es

s 
 a

n
d

 p
la

n
 S

u
m

m
er

 C
P

D
 a

n
d

 M
o

n
it

o
ri

n
g 

Review progress in curriculum development 
as a SLT and identify further areas for 
development and subject areas requiring 
further development. 
 

To increase the 
effectiveness of 
leadership 
within the 
school at all 
levels 

Review the leadership structure and roles and responsibilities within 
the team 
Ensure all leaders have ownership of the school improvement plan 
and understand how it relates to the school curriculum 
Identify the qualities of a subject leader and create clear roles and 
responsibilities for subject leaders 
Develop clear action plans with subject leaders focussed on 
improving outcomes 
Use HAM SIMS tracking system to provide adequate data 
SLT analyse current data to set targets for performance 
management and identify areas of need within school 
Recruit governors 
Review impact of the marking policy on teacher well being  
Performance management targets linked to developing subject 
leaders 
Provide new maths manager with training and opportunities to 
review teaching and learning with HIAS 

SLT to analyse data to identify specific needs for groups of children 
Support and develop maths managers leadership skills 
SLT to lead CPD in an area of the school improvement plan 
SLT support subject leaders in monitoring and reviewing progress in their 
action plans 
Ensure governors hold senior leader to account 
Develop governors role in monitoring with the HT and SLT 
Develop leadership skills in monitoring- triangulation of evidence  
SLT develop skills in coaching to improve outcomes for children through 
supporting colleagues and using solution coaching in pupil progress 
 

Subject leaders write action plans for next 
academic year following monitoring and 
review of T&L 
Ma & En leaders report to governing body 
HT complete performance management 

To improve the 
quality of 
teaching and 
learning across 
so that it is 
consistently 
good or better 
 
 
 
 
 
 
 

Monitor whole school use of AfL with focus on developing thinking 
Further CPD in assessment for learning- look at structure of 
lessons to reduce teacher talk, use of questioning, task design and 
cut and peel groups- Mastery learning 
Further develop the use of talk partners across the school 
Develop confidence in use of the Proficiency in Scales of English 
assessment 
EMTAS to support individual class teachers in best practice for EAL 
children 
Ensure SEN tracking documents are completed with baseline data 
Monitor teaching and learning for SEND support children to identify 
further training needs 
Develop use of assessment and planning books to record 
information 
Develop use of Domain tracking in HAM to further develop teachers 
knowledge and accuracy in assessment 
Learning environment supports and enhances the learning. 

Monitor impact of AfL CPD/ plan further CPD based on observations 
Ensure all teachers are aware of the National Expectations for ARE and 
GDS 
Moderate with local schools to ensure judgements are accurate 
Complete monitoring of provision for maths teaching and learning with 
HIAS  
Review provision for teaching spelling across the school 
Monitor interventions for developing talk across the school 
Implement use of tier vocabulary for each half termly topic 
Peer observations on the use of AfL within lessons 
Monitor assessment and planning books to ensure effective use 
SEN pupil progress meetings to support overcoming barriers and identify 
further training needs 
Complete Bronze award for EMTAS 

Develop tracking system for Proficiency 
scales 
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School Context: 
Characteristics: 
The school is a large infant school with currently 267 pupils serving the garrison town of Aldershot. 70% of the school 
population are Service children from the British Army. The school has a culturally diverse community and is in the top 
20% of all schools for the proportion of EAL with 49% (2019) this has increased from 37% in 2018. 64% of children 
come from ethnic minority backgrounds, and 48% with EAL.  
SEN: 
Currently 16% of our children are on the SEN register, 2.2% of the school have an EHCP. 
FSM:  
The school is in the lowest 20th centile for deprivation and 6% are entitled to Pupil Premium 15 FSM children and 2 looked after. 
 
In order to support the SEMH needs of some of the most vulnerable pupils, the school has employed two Emotional Literacy Support Assistants.  The school also has two Parent Support Advisors working with the community 
and to improve attendance and ensure parents understand the importance of attending school we have an Education Welfare Officer. The school also works closely with the Hampshire Behaviour Support Service to support 
identified pupils to access their learning and minimise the impact of their behaviour on their peers both in lessons and at play times.  Identified pupils in EYFS and KS1 are supported through Nurture and Social Skills groups 
with the most serious cases receiving 1:1 play therapy.  As part of our provision for children with emotional needs and SEND we have a music therapist. At present, the school is working alongside Hampshire to develop a 
programme that supports the Health and Wellbeing of all children. For children who have a parent currently deployed the school offers further support in Camo Club. 
 
Leadership: 
In September 2018, following the retirement of the Headteacher the governors appointed a new experienced Headteacher. At the same time as this appointment an experienced EYFS lead was also appointed. Then at the end 
of the 2018 -19 academic year the Deputy Head teacher relocated to Bath. Currently, we have an experienced teacher acting up as Deputy Head and another Year 2 teacher acting as Year 2 lead, whilst the year leader is on 
maternity leave. Despite being a relatively new SLT the school made rapid progress last year in redeveloping the English and Maths curriculum and making improvements to teaching and learning. Due to the context of the 
school and the very high mobility of the pupils it has been a challenge to keep members of the Governing Body. At present, the school is trying to recruit governors that are settled in the community too. 
 
KS1 Outcomes: 
HIAS support for teaching and learning; writing; reading and maths resulted in improved subject knowledge, planning, teaching and assessment practices across the school: 
In 2017, outcomes were broadly in line or above the national average, for pupils achieving the Expected Standard (EXS). 
In 2018 outcomes were above the national standard for pupils achieving the EXS in Reading and Writing and broadly in line with the national standard for pupils achieving EXS in Maths. Pupils achieved above the National 
Standard in Writing at Greater Depth (GD). 
In 2019 outcomes at the end of KS1 were above the national standard in Reading, Writing and Maths for pupils achieving the Expected Standard (EXS) In 2019 pupils achieving Greater Depth in Reading and Writing were 
above National average and in line with the National average for Maths. 
In 2016, 2017 and 2018, pupils with SEND achieved below similar pupils nationally at the end of Key Stage 1.  Internal progress data for Disadvantaged pupils and those with SEND shows good rates of progress, therefore 
diminishing the difference. 
 
Y1 Phonics: 
For the past three years, the outcomes in Phonics have been above or in line with the National expectations. Following a dip in performance for boys in 2018, further training in actively engaging boys in Phonics and a review of 
our phonics teaching was carried out. In 2019 boys attainment in Phonics is in line with National expectations. 
 
EYFS: 
For the past three years, provision and outcomes in the EYFS have strengthened considerably. The proportion of pupils achieving a GLD remains above the National average for all pupils and vulnerable groups. The EYFS 
have been moderated externally to ensure judgements were accurate for the past two years.   
 
Progress since Last Inspection: 

 Leaders and those responsible for governance should ensure that  the most able pupils achieve their full potential in reading, writing and mathematics  
 
Impact/Progress: 
As a result of focussed work on ensuring teaching and learning provides challenge Key stage results in 2019 for children working at greater depth in Reading, Writing and Maths showed a  continued to improvement in results for 
the last three  years. In 2019 children at AGD achieved above National expectations in Reading and above National expectations in Writing. Despite a greater % achieving AGD in Maths than previous years the outcome was in 
line with National expectations. Ensuring there is continued challenge in all lessons is an area the school continues to work on. 
 

 Leaders and those responsible for governance should ensure that  they pay more attention to the difference additional funds make to pupils’ achievement, particularly disadvantaged pupils, and report this clearly to 
governors and parents  

 
Impact/Progress: 
The funding the school receives for Pupil Premium children has been split into funding received for Service children and funding for FSM children and Looked After. 

On roll FSM (incl 
ever 6) 

Minority 
Ethnic 
groups 

EAL SEN 
School 
Support 

SEN EHC 
Plan 

Service Adopted 

No No % No % No % No % No % No  % No % 

271 
 

17 6% 170 64% 129 49% 41 16% 6 2.2% 184 70% 0 0 
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 This has allowed the school to monitor the impact and spending of the additional funds and report to parents and governors. Outcomes for Service children in 2019 were significantly above national expectations at the end of 
EYFS, the Year 1 Phonics assessment and in Reading, Writing and Maths at End of Key Stage 1. Outcomes for FSM children in 2019 were above at EYFS and in the Year 1 Phonics assessment. At the end of Key Stage 1 
assessments in 2019 FSM children achieved above or in line with national expectations for Reading and Writing both at expected and at achieving the Greater Depth standard. In maths the attainment was below National 
expectations but had increased by 13% from 2018. 
 

 Leaders and those responsible for governance should ensure that the school’s website complies with requirements and gives parents key information about the school’s work. 
 
Impact/Progress: 
The school leaders and governors have continued to monitor the school website to ensure compliance and are currently in the process of launching a new version 

 

 
Summary School Improvement Priorities 2019-2020: 

 

Quality of Education 
Key Objective 1 
To design and implement a curriculum that is exciting, inspiring, engaging and challenges all learners to work at the limit of their capability to achieve their potential. 

 Ensure that all leaders and class teachers have ownership of school’s curriculum 

 Ensure the wider curriculum enables all pupils to receive high quality teaching and experiences 

 Develop the curriculum in the foundation subjects ensuring it is relevant, coherently planned, sequenced and focussed on developing the skills and knowledge for all children 

 Further improve the quality of Maths teaching and learning throughout the school  
 
Key Objective 2 
To improve the quality of teaching and learning across the school towards outstanding 

 To further embed the use of formative assessment to check understanding, identify misconceptions and inform adapt teaching 

 To further develop the use of talk, the proficiency in English scales and vocabulary development across the curriculum 

 To ensure children have more opportunities for working at greater depth resulting in higher proportions of children exceeding ARE  

 To improve the provision and outcomes for SEND support children 
 
Behaviour and Attitudes 

 To monitor and evaluate different stakeholders perceptions and understanding of the provision for behaviour and attitudes 

 To continue to promote Living the School Values with all of the staff. 

 To review school behaviour policy in line with current research 

 To continue to review and research best practice to support working with children with SEMH needs 
 
Personal Development 

 To establish a Health and Wellbeing team across the school 

 To review and identify further opportunities for developing children’s Spiritual, Moral, Social and Cultural education 

 To review the PHSE curriculum 

 To evaluate Sports provision in school and identify further areas for development 
 

 
Leadership and Management 
Key Objective 3 
To increase the effectiveness of leadership within the school at all levels by: 

 To continue to develop year and subject leaders so that they can drive improvements in provision and outcomes 

 To ensure governors hold senior leaders to account effectively, to improve pupil outcomes, by systematically challenging and developing an accurate and comprehensive understanding of the school 
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Quality of Education 
 
The quality of education that the school provides to all its pupils, including the most disadvantaged pupils, the most able pupils and pupils with SEND. The school’s curriculum, which is the substance of what is taught, with a specific plan of what 
pupils need to know in total and in each subject. 

The extent to which the school’s curriculum sets out the knowledge and skills that pupils will gain at each stage (‘intent’). The way that the curriculum developed or adopted by the school is taught and assessed in order to support pupils to build their 
knowledge and to apply that knowledge as skills (‘implementation’). The outcomes that pupils achieve as a result of the education they have received (‘impact’). 

Intent 

 Leaders adopt or construct a curriculum that is ambitious and designed to give all pupils, particularly disadvantaged pupils and including pupils with SEND, the knowledge and cultural capital they need to succeed in life.  

 The school’s curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment 

 The curriculum is successfully adapted, designed or developed to be ambitious and meet the needs of pupils with SEND, developing their knowledge, skills and abilities to apply what they know and can do with increasing fluency 
and independence.  

 Pupils study the full curriculum; it is not narrowed. In primary schools, a broad range of subjects (exemplified by the national curriculum) is taught in key stage 2 throughout each and all of Years 3 to 6. 

Implementation  

 Teachers have good knowledge of the subject(s) and courses they teach. Leaders provide effective support for those teaching outside their main areas of expertise. 

 Teachers present subject matter clearly, promoting appropriate discussion about the subject matter being taught. They check pupils’ understanding systematically, identify misconceptions accurately and provide clear, direct feedback. 
In so doing, they respond and adapt their teaching as necessary without unnecessarily elaborate or individualised approaches.  

 Over the course of study, teaching is designed to help pupils to remember long term the content they have been taught and to integrate new knowledge into larger ideas. 

 Teachers and leaders use assessment well, for example to help pupils embed and use knowledge fluently, or to check understanding and inform teaching. Leaders understand the limitations of assessment and do not use it in a way 
that creates unnecessary burdens on staff or pupils.  

 Teachers create an environment that focuses on pupils. The textbooks and other teaching materials that teachers select – in a way that does not create unnecessary workload for staff – reflect the school’s ambitious intentions for 
the course of study. These materials clearly support the intent of a coherently planned curriculum, sequenced towards cumulatively sufficient knowledge and skills for future learning and employment. 

 The work given to pupils is demanding and matches the aims of the curriculum in being coherently planned and sequenced towards cumulatively sufficient knowledge. 

 Reading is prioritised to allow pupils to access the full curriculum offer. 

 A rigorous and sequential approach to the reading curriculum develops pupils’ fluency, confidence and enjoyment in reading. At all stages, reading attainment is assessed and gaps are addressed quickly and effectively for all pupils. 
Reading books connect closely to the phonics knowledge pupils are taught when they are learning to read.  

 The sharp focus on ensuring that younger children gain phonics knowledge and language comprehension necessary to read, and the skills to communicate, gives them the foundations for future learning. 

 Teachers ensure that their own speaking, listening, writing and reading of English support pupils in developing their language and vocabulary well. 

Impact 

 Pupils develop detailed knowledge and skills across the curriculum and, as a result, achieve well. This is reflected in results from national tests and examinations that meet government expectations, or in the qualifications obtained.  

 Pupils are ready for the next stage of education. They have the knowledge and skills they need. Pupils with SEND achieve the best possible outcomes. 

 Pupils’ work across the curriculum is of good quality. 

 Pupils read widely and often, with fluency and comprehension appropriate to their age. They are able to apply mathematical knowledge, concepts and procedures appropriately for their age. 
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SELF EVALUATION: 
Where are we now? 

IMPROVEMENT PLAN: 

Evidence to support 
judgements /impact: 

Objectives and Actions: Impact on Children: Autumn Review: 

 Key Objective 1 
Design and implement a curriculum that is exciting, inspiring, engaging and challenges all learners to work at the limit of their capability to 
achieve their potential by: 
 

 Ensuring that all leaders and class teachers have ownership of school’s curriculum 

 Share school curriculum overview with all staff 

 Identify end points of the curriculum and expectations with the staff 

 Identify the key features and unique characteristics of the curriculum for our school 
 

 Ensuring the wider curriculum enables all pupils receive their entitlement to high quality teaching and experiences 

 Further develop the opportunities for SMSC across the curriculum as it is reviewed 

 Increase opportunities for children to explore first hand experiences  

 Identify members of the community to support learning  
 
 

 Ensuring the curriculum in the foundation subjects is relevant, coherently planned, sequenced and focussed on developing the skills 
and knowledge for all children 

 Providing clear direction and focus for the new Foundation Subject leaders through a clear job description and action planning; 

 Ensuring all staff have a clear understanding of the curriculum aims, intentions and improvements required in subject areas chosen for 
development  

 Ensuring all subject leaders have a good knowledge and understanding of the guiding principles for their subject; 

 Ensuring all subject leaders understand how the skills and knowledge progress and lead to quality outcomes 

 Develop sequences of learning that build on developing the skills and fluency as well as the knowledge 

 Subject leaders monitor the quality of planning, teaching, learning and assessment for their subject and provide feedback to teachers; 

 Securing robust systems for accurate and consistent assessment of the foundation subjects through moderation during weekly staff 
meetings - to agree the criteria for ARE and gather exemplification materials for each subject area. 
 

 Further improving the quality of Maths teaching and learning throughout the school  

 HIAS Support the new Maths Manager in the role and manager to attend meetings link up with local Maths Managers for support  

 Whole school training on progression in calculation and develop a policy leading on from the training 

 Develop sequences of learning in Year 2 which are pitched at the correct level and provide opportunities for children to become fluent, 
reason and problem solve 

 Review the use of Mark books and impact on teachers knowledge of individual children 

 Share good practice among year groups and throughout the school 

 Review assessment material for casual entrants to ensure teachers are able to identify and address gaps in their learning 

 Identify Maths intervention for children with gaps and at risk of not reaching ARE 
 
 

Key Objective 2 
To improve the quality of teaching and learning across the school towards outstanding 
 

 To further embed the use of formative assessment to check understanding, identify misconceptions and inform adapt teaching 

 SLT monitor teaching and learning to identify further CPD  

 Ensure performance management is linked to improving the quality of teaching and learning by identifying next steps for individual and 
planning appropriate CPD 

 Provide opportunities for year group teams to plan and observe a lesson in a different class 

 Continue to provide CPD and further reading/ research from EEF and Shirley Clarke 

 Sequences of learning are to be taught at own pace within classrooms with clear expectations and assessment areas highlighted before 
moving on 

 Review the impact of mark books on teachers knowledge of individual children during pupil progress meetings 
 

 To further develop the use of talk, the proficiency in English scales and vocabulary development across the curriculum 

 EMTAS to support new EAL leader in role 

-Increased pupil progress 
with  % of children on track to 
meet ARE above  national 
expectations 
 
 

 

-Evidence of a range of 
assessment strategies used 
effectively to pitch work at an 
appropriate level 
 

 

-Children enter lessons ready 
to learn and demonstrate 
persistence and resilience in 
their learning 
 

 

-Children aware of next steps 
in learning and striving to 
develop themselves as 
effective learners 

 

-Evidence of teaching being 
adapted to support children 
who fall behind to enable 
them to catch up 
 
 

 

-Skilful questioning is used to 
deepen knowledge and 
highlight misconceptions 

 

-Accelerated progress and 
support for learning provided 
by LSA’s 
 
 

 

-Observations show children 
engaged, motivated and 
having a positive attitude 
about their learning 
 

 

-Increased % of children 
working at Greater depth in a 
range of subject areas 

 

-Evidence of teachers 
subject knowledge increasing 
the rate of progress  
 
 

 



 
TALAVERA INFANT SCHOOL 

 

8 
 

 EMTAS review provision for EAL children and support individual teachers in class 

 Develop a tracking system in school using the Proficiency in English scales 

 Review and plan for further opportunities to develop vocabulary 

 Research supporting the development of grammar with EAL children 
 

 To ensure children have more opportunities for working at greater depth resulting in higher proportions of children exceeding ARE  

 Develop use of questioning further and link to task design using Blooms Taxonomy and higher order thinking skills  

 Further develop problem solving and variation in maths to allow for more opportunities to reason and problem solve 

 Moderate with local cluster schools and use exemplification materials to make judgements 

 Review English sequences of learning to ensure the challenge and opportunities are provided in the final outcomes and the sequence of 
learning 
 

 To improve the provision and outcomes for SEND support children 

 Ensure school tracking document is regularly updated in order to monitor steps of progress 

 Use small steps planning in English and Maths to set targets and monitor progress 

 Identify further interventions that can support children in class 

 Provide whole staff with training in supporting children with Dyslexia 

 SENCo to monitor the provision and teaching and learning for SEND support children and feedback to highlight further training needs 

-Work will be pitched at the 
correct level for all children 
and clearly take into account 
the children’s speech and 
language development 
 
 

 

-Observations will show 
children working 
independently 

 

-Thorough assessment will 
increase the rate of progress. 

 

-Children identified as 
requiring intervention and 
support, catch up with their 
peers. 
 

 

Risks factors: 

 Outcomes for SEND pupils in KS1 remain below those of similar children nationally, despite evidence of strong progress for those receiving  Building 
Reading Potential (BRP), Speech and Language support  -  Attainment foe SEND pupils is high priority 

 The SEND needs of the current Y1 and EYFS cohort are complex and mostly linked to SEMH and Speech, language and communication -  whilst 
the school has put interventions in place to support these children, including Nurture groups, as well as investing heavily in additional support staff, 
there is a risk these pupils may not achieve the EXS; 

 A significant proportion of school improvement has focused around improving standards in English and Mathematics and the Headteacher is aware 
of the need to ensure equally high standards within the foundation subjects. She plans to support foundation subject leaders to impact more 
positively upon standards of teaching and learning and ensure that the learning is clearly sequenced and progressive in all subjects 

 Variable experience, knowledge and understanding of the strategic role of middle leaders/subject leaders; 

 Limited parental engagement  

 Budgetary constraints limiting opportunities for additional support staff for specialist interventions; 
 

Monitoring & Evidence: 
LEAD: Headteacher, SLT & Middle leaders 
Monitoring: 
Follow monitoring plan to ensure leaders monitor planning, 
complete book scrutinies, participate in learning walks, pupil 
conferencing and feedback to staff using school format. 
School tracking with Hampshire Assessment Model 
Behaviour incidents  
½ termly lesson observations  
Governors to participate in monitoring schedule (see Governors’ 
monitoring plan) 
 
 
Evaluation: 
HT & LLP learning review 
Governor visit reports 
Middle leaders report to Governors 
Review progress against milestones in Dec, Feb, April and July 
HT Reports to governors 

 
Milestone 1 December Milestone 2 March Milestone 3 July 

 Whole school curriculum reflects the needs of the children and shared with 
all staff 

 Staff understand the terminology and research behind the judgements 
Intent, Implement and Impact in the new Ofsted schedule for judging the 
Quality of the Curriculum 

 Subject leaders are clear about their roles and responsibilities 
 Maths manager has a clear understanding of current strengths and 

weaknesses 
 Clear action plans for all subject leaders support progress towards achieving 

SIP 
 An area of formative assessment chosen as a performance management 

target for all teachers 
 Mark books are being used to capture key information and support planning 
 EAL leader and EMTAS support have a clear understanding of current 

provision 
 Staff begin to develop an understanding of the Proficiency in English scales 
 School SEND tracking documents are in place and class teachers are 

updating information 
 Interventions are identified for all key areas of need 

 Staff can articulate the aims of the school curriculum 

 In key subjects chosen for development staff know and understand 
the Intent and Implementation 

 In key subjects chosen for development progression documents with 
key skills and knowledge are finalised 

 Maths managers leadership skills are developed to support the 
triangulation of key information 

 Class teachers performance management target linked to 
developing formative assessment is monitored by DHT and further 
CPD is provided 

 Mark books are used to support assessment and inform pupil 
progress meetings 

 EAL supporting staff in key aspects of provision for selected EAL 
children 

 Staff tracking selected children using the Proficiency in English 
scales provided by the Bell Foundation 

 Class teachers analyse SEND tracking document to identify further 
interventions and provision for SEND support children 

 Monitoring of interventions show an increase in progress for all 
children 

 Planning reflects the aims of the school curriculum with opportunities for 
SMSC to be incorporated 

 All staff understand the key guiding principles of subjects chosen for 
development this academic year 

 Progression documents in chosen subjects are used to support planning 
and teachers can articulate previous and next steps in learning 

 Maths manager can articulate the impact of the Maths curriculum and 
action plan and then identify the next steps. 

 All teachers can articulate the impact of their formative assessment 
research project and share best practice with colleagues 

 Marking policy is reviewed in line with Mark books 

 EAL leader and school completed Bronze level award with EMTAS 

 EAL leader can articulate the impact of her leadership and action plan 

 Staff using EAL  tracking info to adapt planning to support individuals 
next steps in proficiency 

 SENCo articulate impact of action plan and progress of quality first 
teaching for SEND support children. 
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Behaviour and Attitudes 
To include comments on behaviour and attitudes. This may include any or all of the following Ofsted descriptors as appropriate to the time of year/ priority. 
Include the extent to which the school:  

 Fosters a calm and orderly environment in the school and the classroom.  

 Encourages the setting of clear routines and expectations for the behaviour of pupils across all aspects of school life, not just in the classroom. 

 Creates a strong focus on attendance and punctuality so that disruption is minimised. 

 Has clear and effective behaviour and attendance policies with clearly defined consequences that are applied consistently and fairly by all staff. Children, and particularly adolescents, often have particularly strong concepts of fairness that 

may be challenged by different treatment by different teachers or of different pupils. 

 Fosters pupils’ motivation and positive attitudes to learning as important predictors of attainment. A positive and respectful school culture in which staff know and care about pupils.  

 Provides an environment in which pupils feel safe, and in which bullying, discrimination and peer-on-peer abuse – online or offline– are not accepted and are dealt with quickly, consistently and effectively whenever they occur. 

SELF 
EVALUATION 

 

 
IMPROVEMENT PLAN 

Evidence to 
support 

judgements 
/impact: 

Where are we 
now? 

Objectives and Actions: 
 

Impact on Children Autumn Review 

  To monitor and evaluate different stakeholders perceptions and understanding of the provision for behaviour and attitudes 
 

 Complete questions in a Parent survey, Pupil Survey and Staff survey around the behaviour and attitudes of children in the 
school 

 HT to report on feedback from outside agencies where applicable 
 
To continue to promote Living the School Values with all of the staff. 

 Display school values and expectations in staff workroom and staff room 

 SLT model positive attitudes 

 Encourage all staff to use positive reinforcement of the school rules around the school environment 
 
To review school behaviour policy in line with current research 

 Staff training on ‘When the Adults Change’ 

 Staff training on positive language models to use when working with children who have additional needs 
 
To continue to review and research best practice to support working with children with SEMH needs 

 Develop Health and Wellbeing team  

 Identify barriers and any training needs to support staff. 
 

-Positive learning culture enables 
all children to access the 
curriculum 

 

Clear structures and routines 
support the behaviour 

 

Children actively involved in their 
learning 

 

Children know how to keep 
themselves safe 

 

Children attend school consistently 
to ensure maximum learning 
opportunities 

 

Risk factors: 

 Increasing numbers of pupils with SEND are admitted to the school – owing to the school’s record and reputation for supporting 
pupils effectively.  

 A minority of pupils with SEMH engage in low level disruptive behaviour during lessons which impacts negatively on their own 
learning and that of their peers; 

 To minimise the risks and to provide the support these children require, it has been necessary to employ additional support staff 
which is putting a significant strain on the school budget. 

 Staff absence impacts on the structures and routines – need to implement absence policy consistently. 

 A high turnover of staff linked to Army leads to continual staff training and impacts the school’s budget 

Monitoring & Evidence: 
LEAD: Governors, Headteacher, SLT & Middle leaders, all staff 
Monitoring: 
Observations of children around the school at all times 
Monitoring incidents: 
Behaviour log 
Exclusions 
Reports from outside agencies: 
Primary Behaviour Service 
Outreach 
Educational Psychologists 
Feedback from Parent Support Advisors  
Reviewing stakeholders: 
Pupil survey, Parent Survey, Staff Survey 

 
Evaluation: 
HT & LLP learning 
review 
Governor visit reports 
Middle leaders report to 
Governors 
HT Reports to 
governors 
SEND report to 
governors 
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Personal Development  

 The extent to which the curriculum and the school’s effective wider work support pupils to be confident, resilient and independent, and to develop strength of character.  

 The extent to which the school provides high-quality pastoral support. Pupils know how to eat healthily, maintain an active lifestyle and keep physically and mentally healthy. They have an age-appropriate understanding of healthy 
relationships. 

 The school provides a wide range of opportunities to nurture, develop and stretch pupils’ talents and interests. Pupils appreciate these and make good use of them.  

 The ways in which school appropriately prepares pupils for life in modern Britain effectively, developing their understanding of the fundamental British values of democracy, the rule of law, individual liberty, tolerance and respect.  

 How it promotes equality of opportunity and diversity effectively. As a result, pupils understand, appreciate and respect difference in the world and its people, celebrating the things we share in common across cultural, religious, ethnic and 
socio-economic communities. 

 Pupils engage with views, beliefs and opinions that are different from their own in considered ways. They show respect for the different protected characteristics as defined in law and no forms of discrimination are tolerated. 

 The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute positively to society. Pupils know how to discuss and debate issues and ideas in a considered way.  

SELF EVALUATION: 
 

IMPROVEMENT PLAN: 

Evidence to support 
judgements /impact: 
Where are we now? 

Objectives and Actions: 
 

Impact on Children Autumn Review 

 
 

 
To establish a Health and Wellbeing team across the school 

 Work alongside PBS and local schools to develop a team with clear roles and responsibilities 

 Identify strategies to further build resilience for children and staff and share strategies through staff development 
and training 

 Continue to celebrate living the school values with all adults modelling these values 

 Build staff awareness of the importance of self-care and continue to review workload 
 
To review and identify further opportunities for developing children’s Spiritual, Moral, Social and Cultural education 

 Use the audit tool to audit current provision and identify areas 

 Share judgements for SMSC with staff and use alongside reviewing the foundation curriculum 

 Ensure that the curriculum we plan is relevant for our children and builds in opportunities to celebrate the diverse 
nature of the school 

 
 
To review the PHSE curriculum 

 Ensure the curriculum is focussed on key elements and develops the children’s awareness of keeping themselves 
safe 

 Prepare to incorporate the Relationship, Health and Sex Education guidance 

 Develop the use of pupil voice throughout the school 
 
To evaluate Sports provision in school and identify further areas for development 

 Complete bronze travel plan 

 Audit current staffs strengths and weaknesses 

 Monitor access and use of after school provision 

 Research areas for further development by sharing best practice with schools 
  
 

Staff and children are resilient and have a range of 
strategies to support their emotional well being 
 

 

All children understand that there are moral values 
that help us to live as a community 

 

All children have a sense of belonging  

Children know the importance of keeping physically 
fit and healthy 

 

Children respect and celebrate differences whilst 
learning about the world around us 

 

 

 

Risk Factors: 

 Prioritising workload for leaders and teachers 

 Ensuring staff are aware of the provision and expectations for SMSC and British values throughout the curriculum 

 Focussing on what will make the biggest difference to the quality of education in school at this current time 

 Finding time to ensure that the views of stakeholders are used to inform decisions and to evaluate provision 

Monitoring & Evidence: 
LEAD: ALL 
Monitoring: 
Observations of children around the school at all times 
Lesson observations and pupil conferencing 
Staff survey, Pupil Survey, Parent Survey  
Audit tools for SMSC and Sport’s Premium Planning 
and schemes of work 

Evaluation: 
HT & LLP learning review 
Governor visit reports 
Middle leaders report to 
Governors 
HT Reports to governors 
SEND report to governors 
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The Effectiveness of Leadership and Management   
To include comments on how well: (delete / highlight any or all of the following as appropriate to the time of year/ priority)  
The extent to which: 

 Leaders have a clear and ambitious vision for providing high-quality education to all pupils AND this is realised through strong, shared values, policies and practice. 

 All leaders focus on improving teachers’ subject, pedagogical and pedagogical content knowledge in order to enhance the teaching of the curriculum and the appropriate use of assessment. The practice and subject knowledge of staff, 
including newly qualified teachers, build and improve over time. 

 Leaders aim to ensure that all pupils successfully complete their programmes of study. They provide the support for staff to make this possible. They create an inclusive culture and do not allow gaming or off-rolling. 

 Leaders engage effectively with pupils and others in their community, including, when relevant, parents, employers and local services. Engagement opportunities are focused and purposeful. 

 Leaders engage with their staff and are aware and take account of the main pressures on them. They are realistic and constructive in the way they manage staff, including their workload. 

 Leaders protect staff from bullying and harassment. 

Governors 

 Those responsible for governance understand their role and carry this out effectively. Governors/trustees ensure that the school has a clear vision and strategy, that resources are managed well and that leaders are held to account for the 
quality of education. 

 Those with responsibility for governance ensure that the school fulfils its statutory duties, for example under the Equality Act 2010, and other duties, for example in relation to the ‘Prevent’ duty and safeguarding. 

 The school has a culture of safeguarding that supports effective arrangements to: identify pupils who may need early help or who are at risk of neglect, abuse, grooming or exploitation; help pupils reduce their risk of harm by securing 
the support they need, or referring them in a timely way to those who have the expertise to help; and manage safe recruitment and allegations about adults who may be a risk to pupils 

SELF EVALUATION IMPROVEMENT PLAN: 

Evidence to support 
judgements /impact: 
Where are we now? 

Objectives and Actions Impact on Children Autumn Review 

Strengths: 
 

Key Objective 3 
To increase the effectiveness of leadership within the school at all levels by: 
 

 To continue to develop year and subject leaders so that they can drive improvements in provision and outcomes 

 Ensure all leaders have a clear understanding of the current research  
     and expectations for Foundation subjects within the new Ofsted  
     Framework 

 Share leaders vision for the curriculum 

 Develop roles and responsibilities for subject leaders 

 Develop roles and responsibilities for year leaders and DHT 

 Performance management targets for leaders focus on developing leadership skills 

 Increase subject leaders knowledge of the curriculum area  

 Develop skills and progression in each subject area from EYFS to End  
     of Key stage 1 

 Subject leaders to lead staff training to ensure class teachers  
     understand the specific concepts and gain a greater understanding of  
     the teaching and learning in the different domains  

 Subject leaders to monitor the provision and outcomes for their  
      curriculum area 

 

 To ensure governors hold senior leaders to account effectively, to improve pupil outcomes, by systematically 
challenging and  
developing an accurate and comprehensive understanding of the school 

 Recruit new governors  

 Ensure all governors are aware of the strengths and weaknesses of the school 

 Develop a robust monitoring plan for Governors to enable triangulated information 

 Analyse data with Governors so they are aware of pupil outcomes and vulnerable groups 

 Share vision with the Governing body to develop a strategic plan for the next three years 

Well planned and structured 
curriculum will ensure children 
develop the skills and knowledge 
progressively 

 

Outcomes for children in 
Foundation subjects will be in line 
with National expectations 

 

 

Knowledge in each area of the 
curriculum will be retained in 
children’s long term memories 

 

Children will achieve high quality 
outcomes as a result of effective 
leadership 

 

All groups of children will attain 
above the National average in 
RWMS 

 

Risk Factors: 
 Prioritising workload for teachers 

Monitoring & evidence. 
LEAD: Headteacher, Governors,SLT & Subject leaders 
Monitoring: 
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 Training for subject leaders provides added pressure on the school’s budget 

 Additional resources required to teach some subject areas adds to pressure on the budget 

 Time to be able to review curriculum in depth and share understanding with staff 

 Staff on Maternity leave will not have received training 

 Unable to recruit sufficient number of Governors 
Governors’ commitment and time to carry out monitoring plan 
 
 

Follow monitoring plan to ensure leaders monitor planning, complete book scrutinies, 
participate in learning walks, pupil conferencing and feedback to staff using school format. 
School tracking with Hampshire Assessment Model 
Subject leader action plans 
Governors to participate in monitoring schedule (see Governors’ monitoring plan) 
 
Evaluation: 
HT & LLP learning review 
Governor visit reports 
Subject leaders report to Governors 
Review progress against milestones in Dec, Feb, April and July 

HT Reports to governors 

 

 
Milestone 1 December Milestone 2 March Milestone 3 July 

 Whole school curriculum reflects the needs of the children and shared 
with all staff 

 Staff understand the terminology and research behind the judgements 
Intent, Implement and Impact in the new Ofsted schedule for judging the 
Quality of the Curriculum 

 Subject leaders are clear about their roles and responsibilities 
 Maths manager has a clear understanding of current strengths and 

weaknesses 
 Clear action plans for all subject leaders support progress towards 

achieving SIP 
 An area of formative assessment chosen as a performance 

management target for all teachers 
 Mark books are being used to capture key information and support 

planning 
 EAL leader and EMTAS support have a clear understanding of current 

provision 
 Staff begin to develop an understanding of the Proficiency in English 

scales 
 School SEND tracking documents are in place and class teachers are 

updating information 
 Interventions are identified for all key areas of need 

 Staff can articulate the aims of the school curriculum 

 In key subjects chosen for development staff know and understand the 
Intent and Implementation 

 In key subjects chosen for development progression documents with key 
skills and knowledge are finalised 

 Maths managers leadership skills are developed to support the 
triangulation of key information 

 Class teachers performance management target linked to developing 
formative assessment is monitored by DHT and further CPD is provided 

 Mark books are used to support assessment and inform pupil progress 
meetings 

 EAL supporting staff in key aspects of provision for selected EAL 
children 

 Staff tracking selected children using the Proficiency in English scales 
provided by the Bell Foundation 

 Class teachers analyse SEND tracking document to identify further 
interventions and provision for SEND support children 

 Monitoring of interventions show an increase in progress for all children 

 Planning reflects the aims of the school curriculum with opportunities for 
SMSC to be incorporated 

 All staff understand the key guiding principles of subjects chosen for 
development this academic year 

 Progression documents in chosen subjects are used to support planning 
and teachers can articulate previous and next steps in learning 

 Maths manager can articulate the impact of the Maths curriculum and 
action plan and then identify the next steps. 

 All teachers can articulate the impact of their formative assessment 
research project and share best practice with colleagues 

 Marking policy is reviewed in line with Mark books 

 EAL leader and school completed Bronze level award with EMTAS 

 EAL leader can articulate the impact of her leadership and action plan 

 Staff using EAL  tracking info to adapt planning to support individuals 
next steps in proficiency 

 SENCo articulate impact of action plan and progress of quality first 
teaching for SEND support children. 
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Effectiveness of the early years provision; quality and standards:  
 

 
SELF 

EVALUATION 

IMPROVEMENT PLAN 

Evidence to 
support 

judgements 
/impact: 

Where are we 
now? 

Objectives and Actions Impact on Children Autumn Review 

  To increase the outcomes for SEND children in Reading and Writing by ensuring the provision clearly matches the children’s needs 

 Further develop staff subject knowledge in the development of physical skills and their relationship with writing 

 Purchase resources that support the development of proprioceptive and vestibular skills 

 Continue to teach phonics systematically and ensure there is always opportunities within the continuous and enhanced provision to 
develop these skills 

 

 To ensure that continuous and enhanced provision is focussed on developing children’s next steps in their learning whilst 
engaging and motivating them to learn 

 Research other models and settings enhanced and continuous provision 

 Look at which resources and equipment are needed to develop skills 

 Audit current provision and identify areas where further resources are required 

 Develop planning for continuous provision that shows clear skill development 

 Ensure enhanced provision engages the children and is sufficiently challenging to enable them to make progress 
 

 To further develop the children’s speaking, listening and storytelling skills 

 Introduce helicopter stories to encourage retelling of stories 

 Continue to develop Talk for Writing 

 Use visual supports for children with EAL and SEND needs 

 Further develop vocabulary and understanding on new words through topic links 

 Look at Tier 2 words and focus on the different meanings in context 

 Children with SEND will be 
working on individual next 
steps within the provision 

 
 

 

 Increased % of children 
achieving expectations in 
Communication and Language 
 

 

 

 Children will be engaged in 
learning that is challenging, 
engaging and inspiring 

 

 Children will be engaged in 
purposeful learning and  
developing a range of different 
skills within the environment 
 

 

 

 Children will be able to use a 
growing range of vocabulary 
linked to their learning  with 
understanding 
 

 

 

 Children will be able to retell 
stories using  well known 
structures 

 
 

 

Risk Factors: 

 Change of support staff and continual need for training in specific areas 

 Leadership time for the EYFS leader to monitor the provision within EYFS needs to be protected 

 Budget constraints with resourcing particularly with the enhanced provision. 

 Increasingly demanding needs of SEND children (self-care & ASD) and an increase in children with EHCP means that 
progress in Reading and Writing is not paramount 

. Monitoring & evidence 
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Attainment Milestones 
Year R Autumn Term 2019 (awaiting baseline) Milestone 
% on track for GLD 

 Milestone 1 (Nov) Milestone 2 (Feb) Milestone 3 (Apr) End of Year 

 Target  Actual  Target  Actual  Target  Actual  Target  Actual  
All 35% 46% 50%  65%  75%  

Boys 35% 25% 45%  55%  68%  

Girls 45% 48% 60%  70%  87%  

FSM 35% 33% 50%  65%  75%  

Non FSM 35% 46% 50%  65%  75%  

Service 35% 42% 50%  65%  75%  

EAL 35% 39% 50%  65%  75%  

SEND 10% 0% 20%  20%%  30%  

Rabbit & Hedgehog 35%  50%  65%  73%  

Fox & Mole 35%  50%  65%  75%  

Badger & Squirrel 35%  50%  65%  77%  

 

Year 1 Reading 

 Milestone 1 (Nov) Milestone 2 (Feb) Milestone 3 (Apr) End of Year 

 Target Actual Target Actual Target Actual Target Actual 

All  65% 72%  76%  80%  

Boys  64% 72%  76%  80%  

Girls  66% 72%  76%  80%  

FSM  75% 72%  76%  80%  

Non FSM  64% 76%  79%  82%  

Service  72% 79%  81%  83%  

EAL  65% 72%  76%  80%  

SEND  13% 34%  42%  50%  

Ethnic  67% 72%  76%  80%  

AGD  12% 17%  20%  22%  

Summer Born  53% 60%  67%  73%  
Year 1 Maths 

 Milestone 1 (Nov) Milestone 2 (Feb) Milestone 3 (Apr) End of Year 

 Target Actual Target Actual Target Actual Target Actual 

All  65% 72%  78%  81%  

Boys  63% 72%  77%  81%  

Girls  68% 72%  78%  81%  

FSM  75% 72%  77%  82%  

Non FSM  65% 72%  79%  82%  

Service  68% 72%  78%  83%  

EAL  63% 72%  78%  81%  

SEND  20% 34%  42%  50%  

Ethnic  60% 72%  78%  81%  

AGD  12% 16%  19%  22%  

Summer Born  53% 60%  67%  73%  
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Year 1 Writing 

 Milestone 1 (Nov) Milestone 2 (Feb) Milestone 3 (Apr) End of Year 

 Target Actual Target Actual Target Actual Target Actual 
All  64% 68%  72%  76%  

Boys  60% 62%  66%  70%  

Girls  68% 75%  79%  82%  

FSM  75% 70%  73%  77%  

Non FSM  62% 68%  72%  76%  

Service  70% 74%  76%  78%  

EAL  60% 66%  70%  75%  

SEND  13% 28%  35%  42%  

Ethnic  65% 68%  72%  76%  

AGD  9% 11%  13%  15%  

Summer Born  47% 50%  56%  72%  

 

Year 2 Reading 

 Milestone 1 (Nov) Milestone 2 (Feb) Milestone 3 (Apr) End of Year 

 Target Actual Target Actual Target Actual Target Actual 

All  70% 73%  76%  80%  

Boys  70% 72%  75%  77%  

Girls  70% 81%  83%  85%  

FSM  57% 40%  60%  80%  

Non FSM  71% 75%  78%  82%  

Service  73% 79%  81%  83%  

EAL  71% 70%  74%  78%  

SEND  11% 22%  33%  44%  

Ethnic  71% 72%  75%  77%  

AGD  16% 18%  22%  26%  
 

Year 2 Maths 

 Milestone 1 (Nov) Milestone 2 (Feb) Milestone 3 (Apr) End of Year 

 Target Actual Target Actual Target Actual Target Actual 
All  73% 75%  77%  80%  

Boys  79% 80%  82%  84%  

Girls  68% 72%  76%  80%  

FSM  71% 75%  79%  80%  

Non FSM  74% 75%  77%  80%  

Service  73% 79%  79%  80%  

EAL  78% 78%  80%  82%  

SEND  22% 33%  44%  55%  

Ethnic  76% 78%  80%  82%  

AGD  15% 17%  20%  24%  
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Year 2 Writing 

 
 Milestone 1 (Nov) Milestone 2 (Feb) Milestone 3 (Apr) End of Year 

 Target Actual Target Actual Target Actual Target Actual 
All  67% 69%  71%  75%  

Boys  66% 69%  71%  75%  

Girls  68% 70%  72%  75%  

FSM  57% 71%  85%  100%  

Non FSM  68% 71%  73%  75%  

Service  68% 70%  74%  78%  

EAL  71% 72%  74%  76%  

SEND  11% 22%  33%  44%  

Ethnic  70% 72%  74%  76%  

AGD  14% 16%  18%  20%  

 
 

 
Key School Staff:   
Head teacher (HT) = Debbie Cook   
Deputy Head Teacher (DHT) Sarah Jane Jackson 
Early Years Leader (EY) Sarah Mc Alindin 
Maths Leader (ML) = Natalie Osborn 
English Leader (EL) = Steph Barton 
Special Educational Needs Coordinator (SENCo) = Fiona Maskill 
 
Senior Leadership Team= HT, DHT, SENCo,  
English leader, Maths leader, Early years leader 
 

Key Governors 
Link Governor English =  
Link Governor Maths=  
Link Governor Early Years=  
Link Governor SEN=  
Link Governor Pupil Premium =  
Link Governor Safeguarding =  
 
External Support: 
Leading Learning Partner (LLP)= Nicola Tettmar 
Hampshire Early Years advisor =  
Hampshire Early Years district =Anne Clarke 
Hampshire English advisor (HIAS) =  
Hampshire Maths advisior (HIAS) =Brenda Robertson  
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